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Presentation Notes
Background information.
Discuss the relationship of the three and how it relates to the Principal
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Principal as the Instructional Leader  
Culture & Climate 
Staff 
Students 
Parents 
 
 



Principals of high-achieving schools have a clear vision and  
communicate to all that learning is the most important mission.  VISION 

CULTURE There is a positive relationship between school climate and 
leadership, which affects overall school effectiveness.  
 

PROFESSIONAL  
DEVELOPMENT 

Effective administrators provide the time, resources, and  
structure for meaningful professional development.  
 

TEACHER 
RETENTION 

Principals who help in problem solving and provide actionable  
feedback are more likely to empower and retain teachers.  
 



The CCSS Requires Three Shifts 
in ELA/Literacy 
1.  Building knowledge through content-rich    

   nonfiction  

2. Reading, writing and speaking grounded in 
evidence from text, both literary and 
informational 

3. Regular practice with complex text and its 
academic language 
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Presenter
Presentation Notes
The shifts are a high-level summary of the biggest changes signified by the adoption of the Common Core State Standards.  

They represent the most significant shifts for curriculum materials, instruction, student learning, and thinking about assessment. Taken all together, they should lead to desired student outcomes. 

Communicate the shifts to everyone who will listen! Everyone working in your school and district should have a solid understanding of the shifts required in both ELA/Literacy and Mathematics. They are a great starting point for learning about and understanding the CCSS – the forest through the trees.

You can test any message or effort regarding the CCSS against these touchstones. From state, district, school, or classroom – how does X support the ideas of the shifts?

They are meant to be succinct and easy to remember.  We’ll discuss them each in turn. 



Building Knowledge Through Content-
rich Nonfiction – Why? 

• Students are required to read very little informational 
text in elementary and middle school. 

• Non-fiction makes up the vast majority of required 
reading in college/workplace. 

• Informational text is harder for students to 
comprehend than narrative text. 

• Supports students learning how to read different types 
of informational text. 
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Presenter
Presentation Notes
1st bullet: The CCSS have followed the NAEP (National Assessment of Educational Progress) guidelines in establishing how much informational text students should read in schools. By high school, the standards call for a 30/70 split between literary texts and informational texts. The 70/30 split in grades 9-12 does not just refer to ELA/Literacy classes – it means the entire school experience for students, across the day, week, year.  To achieve this distribution, instructors of science, socials studies, arts, technical subjects, etc., must integrate literacy into the content of these courses.
This is displayed most prominently in two ways. 1) At every grade level, there are a set of standards for informational text and a set for literary standards. 2) Reading Standard 10 calls for students to read a wide range of informational text. It is actually a standard  to read informational text.
2nd bullet: Background knowledge has long been connected to comprehension. Reading informational text is essential in building background knowledge.  A skill needed both in college and the workplace.
3rd bullet: Even thought reading informational texts proves to be more difficult for students, it is a skill that must be developed for college and career readiness.
4th bullet: Reading a coherent sequence of texts designed to develop content knowledge is also the best way to grow academic vocabulary because students have multiple exposures to words.




Reading, Writing and Speaking Grounded 
in Evidence from Text: Why? 

• Most college and workplace writing requires evidence. 

• Evidence is a major emphasis of the ELA Standards: Reading Standard 
1, Writing Standard 9, Speaking and Listening standards 2, 3 and 4, all 
focus on the gathering, evaluating and presenting of evidence from 
text.  

• Ability to cite evidence differentiates strong from weak student 
performance on NAEP. 

• Being able to locate and deploy evidence are hallmarks of  
strong readers and writers. 
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Presenter
Presentation Notes
1st bullet:  These standards are standards for college and career readiness, and most college and career writing requires students to take a position or inform others while citing evidence from text, not to provide a personal opinion. This is a sharp departure from much common, current practice where students are asked to relate the text to themselves in narrative expressive pieces, to share their views on various topics.
2nd bullet:  Across the grades, and even across the content areas, students need to develop the skill of grounding their responses in evidence from the text.  Requiring students to use evidence can and should occur during oral discussions with read aloud in the youngest grades and continue across all grades and content areas. 
3rd and 4th bullet:  Even when students are reading grade-level texts, they are too often being encouraged to write or discuss without using evidence from these texts.   It is easier to talk about personal responses than to analyze what the text has to say, hence students - and teachers - are likely to engage in this type of dialogue before a text is fully analyzed. The unintended consequence of all of this? Less time in the text, more outside the text; this is problematic in any case but far more so with the complex text the Standards require.

This is does not mean banishing personal responses to text. Though not called for in the standards, there are times these responses and discussion are essential. They are best done, however, AFTER the text is fully analyzed. At this point students' personal responses will be enhanced by what the text has to offer. 




Close Analytic Reading 
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• Requires prompting students with text-dependent questions 
to unpack complex text and gain knowledge. 

• Text dependent questions require text-based answers – 
evidence. 

• Not teacher summarizing text, but guiding students through 
the text for information. 

• Virtually every standard is activated during the course of 
every close analytic reading exemplar through the use of text 
dependent questions. 

• Supports fluency 

Presenter
Presentation Notes
There is not only one way to do close reading, but close reading must involve rich complex text that are worth reading and re-reading.  

Students also engage in answering and discussing text-dependent questions.

Multiple readings and chunking texts will support fluency for struggling readers.

On the next slides I will walk you through some strategies to support all the readers in your room. These could probably be a session unto themselves, but let’s begin with just an overview. 



Scaffolds for Reading Complex Text 

9 

Presenter
Presentation Notes
Chunking – breaking up the text so that it is accessible and more significant passages can be studied in depth
Reading and rereading – pull small groups of struggling readers to pre-read the text with you, so they feel confident in class. Always remember that one read through is not enough – students need several reads of a rigorous text
Read aloud – read aloud to the class. students need to hear and imitate the natural pauses, inflections, and tonality of a master reader’s voice. 
Strategic think aloud – modeling to students what is happening in your head as you read is a great way to show students how they might be thinking about a text. This is NOT telling them what to think about – rather it is a way to show HOW they might think about it. I’ll talk about this a little more in a moment. 
Scaffolding questions – while incredibly rigorous questioning is where we want students to go, not every question has to be a high level comprehension question.   Build in more basic evidence-based questions along the way to check for comprehension and build confidence. 
Heterogeneous small groups – break your class into smaller groups and assign a stringer reader to guide other students through this. There are many ayes to do this – assign different parts of the text to each group so that each group becomes an “expert.” Give each group a different set of questions to work on. 
Recording – read the text a few days in advance into a device and provide it to ESL and emerging readers. You may also want to pause in your reading and ask questions or provide helpful hints as they listen. They really enjoy this. 
Preparing struggling readers to support confidence and participation – similar to recording or rereading, this also includes leveled reading about a topic before encountering the more complex text
Annotation strategies – increases engagement and comprehension, helps students be “metacognitive” about their learning
Cornell notes – helps students retain information and summarize knowledge
Paraphrasing and journaling – helps students own the information and helps the teacher check for troop understanding



Grade 2, Standard 1 (W.2.1) Grade 3, Standard 1 (W.3.1) 
Write opinion pieces in which they introduce the 
topic or book they are writing about, state an 
opinion, supply reasons that support the opinion, use 
linking words (e.g., because, and, also) to connect 
opinion and reasons, and provide a concluding 
statement or section. 

Write opinion pieces on topics or texts,supporting 
a point of view with reasons. 
1.Introduce the topic or text they are writing about, 
state an opinion, andcreate an organizational 
structure that lists reasons. 
2.Provide reasons that support the opinion. 
3.Use linking words 
and phrases (e.g.,because, therefore, since, for 
example) to connect opinion and reasons. 
4.Provide a concluding statement or section. 

Grade 2, Standard 2 (W.2.2) Grade 3, Standard 2 (W.3.2) 

Write informative/explanatory texts in which they 
introduce a topic, use facts and definitions to develop 
points, and provide a concluding statement or 
section. 

Write informative/explanatory texts to examine a 
topic and convey ideas and information clearly. 
1.Introduce a topic and group related information 
together; include illustrations when useful to aiding 
comprehension. 
2.Develop the topic with facts, definitions, 
and details. 
3.Use linking words and phrases (e.g.,also, another, 
and, more, but) to connect ideas within categories of 
information. 
4.Provide a concluding statement or section. 

Writing Standards Progression from Grade 2 to Grade 3 
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The CCSS Requires Three Shifts in Mathematics 

1. Focus:  Focus strongly 
where the standards 
focus. 

2. Coherence: Think across 
grades and link to major 
topics.  

3. Rigor: In major topics, 
pursue conceptual 
understanding, 
procedural skill and 
fluency, and application. 

Presenter
Presentation Notes
The Common Core State Standards for Mathematics were designed to address these issues. To learn more about the Standards we are going to talk about the three shifts, which represent the overarching messages in these new Standards.
Here are the three shifts in mathematics.  {Read the slide}
These are not only things I’m (we’re) telling you, these are things I’m (we’re) asking you to tell other people. These are what you need to be fighting for.  These are what you need to be thinking about when a speaker at a workshop or a publisher or even members of your district tell you about CCSS – you can test their message against these things. You can test anyone’s message against these touchstones. They are meant to be succinct, and easy to remember; we’ll discuss them each in turn. 




Focus 
• Move away from "mile wide, inch deep" 

curricula identified in TIMSS. 

• Learn from international comparisons. 

• Teach less, learn more. 

   “Less topic coverage can be associated with 
higher scores on those topics covered because 
students have more time to master the content 
that is taught.” 
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– Ginsburg et al., 2005 

Presenter
Presentation Notes
The Third International Math and Science Study (TIMSS) not only ranks assessment performance of many industrialized nations, but also analyzes the education systems of those countries.  The TIMSS study showed that the U.S. covers far more topics than those countries that significantly outperform us.  In fact, the TIMSS study revealed that in grade 4, high scoring Hong Kong omitted 48 percent of the TIMSS items. The U.S., on average, omitted only 17%.  In the U.S. we have been covering more topics with the net result of learning less about them.

Interestingly, the slogan on the Singapore Ministry of Education’s website is “Teach less, learn more.”  By focusing curriculum and instruction, teachers have the opportunity to support students in the development of strong foundations that pay off as the progress through more complex math concepts. 

{read quote from bottom of slide}




Coherence: Think Across Grades 
 Example: Fractions 

    “The coherence and sequential nature of mathematics dictate 
the foundational skills that are necessary for the learning of 
algebra. The most important foundational skill not presently 
developed appears to be proficiency with fractions (including 
decimals, percents, and negative fractions). The teaching of 
fractions must be acknowledged as critically important and 
improved before an increase in student achievement in 
algebra can be expected.” 

 Final Report of the National Mathematics Advisory Panel (2008, 
p. 18)  
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Presenter
Presentation Notes
{read slide regarding fraction example}

As an example of coherence, the Common Core State Standards takes a different approach to preparing students for success in algebra.  Previous approaches moved topics of pre-algebra and algebra earlier and earlier in the grade sequence rather than attend to careful progressions of conceptual development that in fact prepare students for algebra.  




Solid Conceptual Understanding 

• Teach more than “how to get the answer” and 
instead support students’ ability to access 
concepts from a number of perspectives 

• Students are able to see math as more than a set 
of mnemonics or discrete procedures 

• Conceptual understanding supports the other 
aspects of rigor (fluency and application) 
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Presenter
Presentation Notes
One aspect of rigor is building solid conceptual understanding.  Once we have a set of standards that are in fact focused, teachers and students have the time and space to develop solid conceptual understanding. {read the slide}  There is no longer the pressure to quickly teach students how to superficially get to the answer, often relying on tricks or mnemonics. The standards instead require a real commitment to understanding mathematics, not just how to get the answer.  
As an example, it is not sufficient to simply know the procedure for finding equivalent fractions, but students also need to know what it means for numbers to be written in equivalent forms. 
Attention to conceptual understanding is one way that we can start counting on students building on prior knowledge.  It is very difficult to build further math proficiency on a set mnemonics or discrete procedures.  




Rigor 
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• The CCSSM require a balance of: 

 Solid conceptual understanding 

 Procedural skill and fluency 

 Application of skills in problem solving situations 

• Pursuit of all three requires equal intensity in time, 
activities, and resources. 

 

 

 

Presenter
Presentation Notes

 {read slide}
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Required Fluencies in K-6 
Grade Standard Required Fluency 

K K.OA.5 Add/subtract within 5 

1 1.OA.6 Add/subtract within 10 

2 2.OA.2 
2.NBT.5 

Add/subtract within 20 (know single-digit sums from 
memory) 
Add/subtract within 100 

3 3.OA.7 
3.NBT.2 

Multiply/divide within 100 (know single-digit products 
from memory) 
Add/subtract within 1000 

4 4.NBT.4 Add/subtract within 1,000,000 

5 5.NBT.5 Multi-digit multiplication 

6 6.NS.2,3 Multi-digit division 
Multi-digit decimal operations 

Presenter
Presentation Notes
This chart shows a breakdown of the required fluencies in grades K-6.

Fluent in the particular Standards cited here means “fast and accurate.” It might also help to think of fluency in math as similar to fluency in a foreign language: when you’re fluent, you flow. Fluent isn’t halting, stumbling, or reversing oneself. 

The word fluency was used judiciously in the Standards to mark the endpoints of progressions of learning that begin with solid underpinnings and then pass upward through stages of growing maturity. 

Some of these fluency expectations are meant to be mental, others need pencil and paper. But for each of them, there should be no hesitation about how to proceed in getting the answer with accuracy.



The PARCC Goals 
1. Create high-quality assessments  
2. Build a pathway to college and career readiness 

for all students 
3. Support educators in the classroom 
4. Develop 21st century, technology-based 

assessments 
5. Advance accountability at all levels 
6. Build an assessment that is sustainable and 

affordable  
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Presenter
Presentation Notes
There has to be a conversation among all stakeholders for PARCC to implement the change that is envisioned.
This is about teaching and learning…..what has been our goal as educators from the beginning.
Curriculum, instruction and assessments must be part of an ongoing conversation across schools and their communities.
A joint effort all stakeholders will move this initiative in the direction to implement the change.
Professional development will play a crucial role in this process. 



                     Assessment Design 
English Language Arts/Literacy and Mathematics, Grades 3-11 
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End-of-Year  
Assessment 

• Innovative, 
computer-based 
items 

• Required 
 

Performance-Based 
Assessment (PBA) 
• Extended tasks 
• Applications of 

concepts and skills 
• Required 

Diagnostic Assessment 
• Early indicator of 

student knowledge 
and skills to inform 
instruction, supports, 
and PD 

• Non-summative 

2 Optional Assessments/Flexible 
Administration 

  Mid-Year Assessment 
• Performance-based 
• Emphasis on hard-

to-measure 
standards 

• Potentially  
summative 

Speaking And Listening Assessment 
• Locally scored 
• Non-summative, required 

Presenter
Presentation Notes
PARCC states are developing an assessment system comprised of four components. Each component will be computer-delivered and will leverage technology to incorporate innovations.

Two summative, required assessment components designed to
Make “college- and career-readiness” and “on-track” determinations

Measure the full range of standards and full performance continuum

Provide data for accountability uses, including measures of growth

Two interim, optional assessment components designed to generate timely information for informing instruction, interventions, and professional development during the school year

In English language arts/literacy, an additional required, non-summative component will assess students’ speaking and listening skills











CHANGE IS NECESSARY 

DATA INSTRUCTION 

TECHNOLOGY 
Test 

Administration 

Professional 
Development 



CONNECTED ACTION ROADMAP 



ESSENTIAL QUESTIONS   
 

Why is it important to embrace a coherent 
plan for school improvement? 
 

What are the key components of effective 
schools and how are they connected? 
 

What is the practice of education? 
 

What is the work of a professional learning 
community? 



Level Learner Action Key Actions Sample Question 
Stems 

Question 
Numbers/Portfolio 

Components 
Level 1:  
Recall  

Requires simple recall of such 
information as a fact, definition, 
term, or simple procedure. 

List, Tell, Define, Label, 
Identify, Name, State, 
Write, Locate, Find, 
Match, Measure, Repeat  

How many...?  
Label parts of the….  
Which is true or 
false...?  

Level 2: 
Concept  

Involves some mental skills, 
concepts, or processing beyond 
a habitual response; students 
must make some decisions 
about how to approach a 
problem or activity.  

Estimate, Compare, 
Organize, Interpret, 
Modify, Predict, 
Cause/Effect, 
Summarize, Graph, 
Classify  

Identify patterns in...  
Use context clues to... 
Predict what will 
happen when...  
What differences exist 
between...?  
If x occurs, y will….  

Level 3:  
Strategic Thinking  

Requires reasoning, planning, 
using evidence, and thinking at a 
higher level.  

Critique, Formulate, 
Hypothesize, Construct, 
Revise, Investigate, 
Differentiate, Compare  

Construct a defense 
of…. Can you illustrate 
the concept of…?  
Apply the method used 
to determine...?  
Use evidence to 
support….  

Level 4:  
Extended Thinking  

Requires complex reasoning, 
planning, developing, and 
thinking, most likely over an 
extended time. Cognitive 
demands are high, and students 
are required to make 
connections both within and 
among subject domains. 

Design, Connect, 
Synthesize, Apply, 
Critique, Analyze, 
Create, Prove, Support 

Design x in order to…..  
Develop a proposal 
to…. Create a model 
that….  
Critique the notion 
that… 

 
ASSESSMENT RIGOR AND DEPTH OF KNOWLEDGE ANALYSIS 

Grade Level/Subject: ____________________________________________  
Teacher(s): _______________________________________________________________  
Directions: Use the chart below to categorize assessment questions. Rigor increases as you go down the chart. While 
not all questions need be categorized, there must be sufficient examples of the highest levels of rigor. Teachers with 
common assessments need only complete one copy. 



    STUDENTS’ STARTING POINTS 

To measure  
growth, teachers  
need to know  
where students  
begin  

Multiple measures  
enable teachers to  
triangulate student  
starting points 

Assessment quality  
is key: Quality  
assessments,  
administration,  
scoring and analysis  
 



CONVERSATIONS 
 PROFESSIONAL LEARNING COMMUNITIES 
 Smart Goals 
 SGO/SGP 
 Students 
 ELL 
 SWD 
 EVALUATIONS 





www.teachingchannel.org/ 




	Common Core, PARCC & the Principal
	COMMON CORE�ELA�MATH���
	Principal as the Instructional Leader 
	Slide Number 4
	The CCSS Requires Three Shifts in ELA/Literacy
	Building Knowledge Through Content-rich Nonfiction – Why?
	Reading, Writing and Speaking Grounded in Evidence from Text: Why?
	Close Analytic Reading
	Scaffolds for Reading Complex Text
	Slide Number 10
	Slide Number 11
	Focus
	Coherence: Think Across Grades
	Solid Conceptual Understanding
	Rigor
	Required Fluencies in K-6
	The PARCC Goals
	                     Assessment Design�English Language Arts/Literacy and Mathematics, Grades 3-11
	CHANGE IS NECESSARY
	CONNECTED ACTION ROADMAP
	Slide Number 21
	Slide Number 22
	    STUDENTS’ STARTING POINTS
	CONVERSATIONS
	Slide Number 25
	Slide Number 26
	Slide Number 27

